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Chn cﬁlldren S 11terature brlng peace?-

’ B . (!

/  ANNE PELLOWSKI (U S, A )

i

i
8

Beﬁore an 1nternationa1,grdupvcaqftalk‘abouﬁ which children's

! .
! . . .
. .

- i . . : . ‘ . ,
~some gengral acceptance as to what is meant by the term peace. Using the
" widest néngp.of dictionary definitions, one could say that peace is the .

s v,

\

\

o books pro@ote,peace.and'understanding and/hdw thef‘do it,;one.muS% have ;
|

V'absencefof mental or physical cOnflict~a§d.thé Qresence:of'harmbny among{yr
Eama— . : E , T . .
s A . { . . L ) . . o ‘ .
i : and tolerance for, other ideas and other persons. Generally, it is -,
' I, : . o A . .
helieved .that an active search for th% conditions of harmony and tcle-

rance/will result. in the absence, nr at feast the lessening, of mehtal
‘or physical conflict. A few persons would say that it is sufficient to
e , ; . ‘ o

. insist on the absenge of conflict,

- . ° “

A

_and the'présénce'dﬁ,hayﬁbny.will.thcn

I N ) . . . oo
.neC?ssarlly follow. In any case, harmony and tolerance %for others are not
. . e . ] [ ) -

s

easy to..achieve at the family level, the group level, the state or nation .-
V- | ) ° . . ' . L

| - : . - . N
Jdepels - : . T o "
‘ ’ ! o T .

: Do we think it possible}to feéchvchildrep some bééic!mefhods for )
; e R o ’ hal ~
ichieving harmony and tclerance? Must such teaching be done chiefly'by'-'

. / o ' : : ' .
: - /direct adult exapplehand_by'bpportunity for children to experience har~

-

:

!/ mony and tolerance in “their environment,

=g

‘or can it also be done_throngh
) . N . - -i’ . s " ) e
avstract examples experienced second-hand by .children, throuoh bonks, ’

{ <
! " L .
e ’ . Lo . . “
. . : - - . -
. .

*

°/ films and television? - ... - : . , ‘ _ ‘ ; -
. o / : ' .<‘ A S o . ‘ ‘
. / ‘ To answer this, I.think we.must first try to discover how the
! / BN . [N . . . . . . ) .
A | child acquires his sense nf moral judgement. It will be this sense that v
Q o . . v i i . . ‘ ] - ] ‘ I

] ‘ dﬁ?ermines{whethefvthe.child»perceive< something as '"good" gr ”béd”, and,

L

/|
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of any society.
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/ - , ,
7
. o ' s -
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i‘ Teas L ;q K
\ 3 . . B N
\ , - » e , o . .
"+ utlimately, it will dicate to the ephild to get in harmony ar in’ con-~
- Ve - s
; . . . ¢ . . I3 B . . . ) .
" flict with the world and the people in it. - . _ o e
- Wbrking from theories of Piaget, Dewey .and other éducators'and
. v . ¢ v' ) . . ‘ S .
. psychologists, Lawrence Kohlberg has evblved a theory of thd development..
. / - ] {/. . o - . . . . X . . R o
. . . o . N © . . . .~ L R \ , N
“of mof%l judgement that has three general leveis,mw1th two stag&s to
- each 1eve1.>$tated briefly, theyAaré: B - A
- o \ _ .. . _ /’
B . ..,n Lev-el ‘1 - \ . o \\i- ;,'»,:_ . .
T ) ‘Pre-Conventional * . k ) -/
7 "Good" or "bad' are L ”
[ Y , . ) : B Y . . . 3
B .defined only in\¢erms of :’ P
vphysiCal consequence. ) T A
- e : . . : . : -
: - N K e ) h (I T - .
% v . .\_ ' ” ! - . . . - ~
. - - Stage 1 - Characterized by unquestioning deference to
* - rd ) e B
] \ . . B . ] g, - ) . . . - . .
[ . superinr physical power; good is defined as_being
o ‘the avoidance of "bad" acts. ' :
. o ’ b 'Y /.
. /‘Stagé 2 = Right action consists of that whieh gatisfies
one's own negds, and only occasionally the
~. o A. N -, S . .
. needs of others; fairness, equality and recip-
. B ) . . . - Q . ,.
! ‘7 rocity are present only prégmatigally,_és they -
/,“ affect one's own:part in any aCtién.",
. " . Lo . ) o + - o
| pevel 2 : -y
. Conventional . o ' .
‘There is active stupport
z . S ‘ . for the fixed rules nr ’




. ., Y L . e . . 3 N

1 . oot

“u‘ PR ceaved &s the "qood“ moral thtng t6 do. lhere is

< : S Stage 3~ .- Pleaslng others and galnlng approval is pre= )

- "' ' _conformit?.to_the majqrity‘behavior'ana that

S0 ' - _ ) beha#ior~Will %ometimes'be:judged By the'gn-

o : .. ’ S tention of the doer rafh than by the outceme.g

e ~

\ . = - . -

PRI ‘ . prevalent'5001al ordera.
- . : ".' '

-Qefel‘;i,/**f

.- SR ’ Post - Conventional
. .. ‘f—‘.a . .

Develobmeht‘of autonomous

) 1

\ . e . moral principles with their

. N . - /_‘Q
.own validity apart from -,
\ _u R establlshed authollty.

v
[y

changlngrlaws'

@

E l(f oY : _ N ‘ consistencys; princiﬁleé are abstradt aid_‘

- o

i v - - by’ o

rules for reaching édnsensus* stress

23

is

..logical comprehensiveness, -universality,
‘ . : R S

ST - . . >  Stage 4 = The hlghest good is d01ng one’'s™ duty, show1n9

respect for authorlty and malntalnlng the

I
Fa

AStaQe 5 - ,»nght act1on 1s deflned in’ terms ef 1n51v1dual.

f‘ rlghts hut crltlcally agreed upon by the whole .
/ " . g seelety;‘awareness ofvrelatlvlsm.of persona
valuesfcreatesfa% emphasis upon proéeﬁﬁfeie
. on
' . ‘ . ; ’ ' 1Vlegal p01dt nf v1ew but with ﬂOSSlblllty of|

, H
. H
. ) . B
° - o
. N .

' o ' , ~  Stage 6¢- Right is based on principles that appeal t%'

N

""'h—-l.‘ ot




a
‘ . ¢ . .0

o L . “ ‘ethical and include juétice, the reciprocity_

—_— e : ‘and equality of human rights and respect fro

‘ indi?iquals.
o ‘o ;Kﬁhlbegg_@ﬁd;hisbassociateé have tested out this model on large

. numbers qf childrén anq adﬁltsain qdi£e‘a numﬁer of.societies,:gangingiA
from highly ;nddstrali;ed,¥o’comﬁleteiy rural Qrunoma_clic° Whilé'fﬁere‘i
ﬁwaéra wide range of differgntvé;es fof:reachihg_;Hé'Varioué stageé (and
e | e . Ve ‘ . : ) : _ . .

_ ;then soﬁetimes;rev;rting Qack to an éarlieg_sﬁage) theré aﬁpeaned,ﬁoibe

- the SAmé.type:ofoﬁrogreSSiﬁn iﬁ’all sggieties; In éthér wérds, most

Pl ; - . v . § °

persons passed through each of the stages in the order given above,

- . . .
« . -
- o

;o ; ﬁoWevér‘brief_fhé time for reﬁéiﬁing inrany givengstage.oMoét\perso?s,
f4—*’//pé;ceived‘ﬁhe "best" typé of moral persons as those in the stage‘cbming h
S A i&mediafély ;fter thew;ée‘tg§§ were in°‘Ih general, thééé‘wéré ﬁofe"‘.:
- f - _¥f13“Year-6ids_iﬂ étaqé tbrégjihén’in_any»other stagé. |

e R .f " The aﬁove gife; 6hlyxtﬁe Sriefes;.SQmmary'of‘spme very'ﬁide— .
) ranging féﬁearch,fThe;é aré, of cerSe; many queétions:réised sy certain
® vaspects of the.stages.jFof puﬁboseé.of fhis_discussion{ ief us’éécept  ‘ o

’
v

T asvgegefallj valid the statement that by age thirteen the majority of
* children (more {Aan 50%)'are in stage.thrée and have passed through

i - . I-. ] _,' o . ’ - . ) .

. stages nne_aﬁd two during carjlier/years° This allows for a large group

-

« of exceptiops.'v‘ _ . 0 a'. ‘ . { . ' : ’ }
Let us élso, for.fhe s;kg nf diSCUSsion, accept as falid the -

premige }h%t éééf'of tHéée §hildreﬁ wiil PergéﬁYé‘"édodnesS"Aor°”ﬁhe begt!

C ‘as thdée-princibles staged in Stage 4, iae,,'the.highegt good is doing -

"E l(f. © one's dutygvshq;inguresge§t fof'quthori;yrand méintaiﬁing'fne prevéient.t

Q [

s e . ‘ L - R ‘ o &
" - N * . ? " [ ) ~‘

S ‘ o, : LY




Aruitoxt provided by Eic:

o

 sacial order. Stage 5 and 6, then, are almost without meaning for the - .

by the prmnc1ples of. Stage 5 or 6 tﬁese Orinciples willlnot be evident

:‘[f‘ ‘ » o . | .

- of the books and stories I have used most frequently, to see if the ”}f

o ages-and stages of the chlldren I had dealt w1th. It must be stated at

the nutset that whlle I haﬁe carefully kept recdrds of. the books ahd~ : 0

) ,' : . 2 N .‘ . N ’ - . - i . ,n" - b - . oL
is not a sciéntifjcally structured experiment, because it relies en-

- exde

; . . )
v . . . . A

person.in Stage '3 - ‘indeed, that -person might perceive someone operatiqﬁ
in’Stage 6 as "bad" or "evil" br “hpt goods "’ - B Yo -
Carrying these'§tages over into chiidren's literature, one would

! s

then have to cgnclude that the most effective'stories~for:mosb‘ children

under thirteen (always making some_exceptioﬁso‘are with}cha;actér&
’ . ‘ a : s

whose actions are ;clearly defined as Mgood" or ”bad"‘withip the cons=-

traintsfof'Stage 1 .through 4. If the stories have characters who Qpérato

to most'chlldren under 13. Iaey mlght llke the story for the sake of its..

narratlve power and actJon, but‘they w1ll-not percelve the characters

as- "good” or ”bad” in the same way ‘they would do so for'Stage 1 throaqh

- . .

Beeause I’have,had EXtensivetexperience ihvreadiﬁg'and telling
storles to large numbers of chlldren (1n groups nf all types and - 51 ze")

r

I thought Mt would be 1nterest1nq to attempt an afternthe*fact anptalsal

. - -

.

actions of'the,charaeters fall into the stages that roughly match the

..

Sty

- 9 S

stories I have used anq t@e/age and'numbers.of children present, this

e -
3

[ .. : R
LS - - Co ’ . . ‘ - ,'/ : ’ S .
tirely on my memory to recall. the responsesiof the cHildren. Usually,
. - ) -, . . . . ‘/ . ' @ » \
my goals in reading or telling stories to children were
. ; ) . _j‘.k .'l v . . . c N ~ .

To .entertain

t




e v!. K -

‘=3
o}

inspire with a certain emotion or feeling

o /;] : If Tq ipferm about a speciai event or e?plain"
- . ee Idea
T4 tell about the past,’ especially as it relatis
L o : T to the present o 3. RS _.. s

] ; To anticipate the future
- . . - To give children an'opportuni%y to pafticipate

[ : : . N ° A ’ - . °

' in'a.group‘listening experienee.

~
1

‘In:the‘past yoars I have a\fed another speelflc goal

o _. ' ‘ ."_ To dzrectly pelnt out the llkeness and dif-

-

. . . i - ) . . .
- '-°F ~create a tnlerance for differencesy/for

- PR ; . ferences in children everywbere.'and/to
: oL . P
ambiguity and for other, points of view.:
% Some of the books I have used over and ,over agalﬁ are llsted in .
. the blbllograph§ at the end hut thefe are.others not 1ncluded because
they are not related to the subJect of peace. For the yoUngest chlldren
.usder age slx, this would 1nclude sach fqurltes as the Madnllne books ef

&

Ludw1q Bemelmans, Harry the Dirty. /by Marqaret Boly (and its sequel )
A g Be Zarry the Dirty Dog

the.Curious George books' of'H A Rey, The story abnut Plng by Marjdrﬂ@

9

~ k e
Flack and. the many picture books of Lesl:e Bronke, Marle Hall Ets, Don e
t . . » . ‘ . / A
X
- Freeman, Wanda Gag, Paul Galdone, Ezra Jack Keats, and Maurlce Senaak

, .
, A Analyzlng these books in the llght of Kohlberg S theory, I fOUﬂﬁ

N
-~

that most of them fell 1ntn Stage 3. That 1s, thelr central charactnrs>

might have been - ”nauohty“ or ”bad” in the earller parts of the story,

but they ended up w1th conformlty E? the maJorlty behav1or‘

and aimed at
.6 .




- a few were ais at Stage 4, But.I could find no ready example of ptcture

_few moral values present. There is also the category of noneense rhymes,

;

| S | ‘ ,

.,apgydval by'pleaégng*others. A number of them were at‘StéQenilot 2; and

2
]

’ . .
/ : L -

books that I had .used extenélvelv with'ydung childreng gn which the

central theme or mesSageEof'xhe story could be said'éo'fall primarily

into Stage S ahd 6. My cbnclusion is that invthe area.of picture books

»

for the young child (a field in which the U S has. a partlcularly rmch
chlldren S Laterature) there has beén a symblotlc relaflonshlp between
- L)
- A ) I
author/artist and wsers of the books, sn tha#‘the most,popular‘and las-

. S . . . . v

"ting books angd thosevmost aésthetica11y and mdraliy satisziQéato young .

- - . ‘ P

N . e . -t

children, have indeed reflected the moral stage at which theése children.

. . /

o . _ . : . ‘ 8 ,
. - . B T 7

are, for the most part. ’ ' . _ _ /

.y . -

Of course, it must be stated immediatply tﬁat ther are categdries

[N

-of children's books that teéch humbers, the alphabet, color and shéﬁe

concépts, eté{,~and dd so without the‘framework of a story, so there afe

' ’ ’ /7 w

¢

'so popular with.the'joung child inﬂwhich all values afe’suépendéd.‘Anv

R : V- ’
person working with young chlldren sonh Fea11zes that one must ihave a

genernus mlx of all types, 1n~order to q;tlsfy the w1de range Of in-~

‘" ! ~

}etests in any,91Ven'group of c.ildren“under six. The author or artist

RN . i

- age group, would do -well to stydy ‘the models that have worﬁed succes=

'«El{lC

Aruitoxt provided by Eic:

sfullybin other countries and would do well also to spend time qbsérving,

children as they respond to stories and piéfures.

With the}agé grouﬁ&bé£Wéen*six*and nine, I have generally used

picture sbooks with a more extended text, and some $tories told orally,

‘ . - ) . R L -
' o 9 - ’ L
. y. .
o - . . .. . .




s o B L . B ! "
unaccompanied by'pictgreg, At this ageQ I have found-that folk and fairy
jtaies,vnyihgiann legends and stories with unu§ualnba6kgr0unds'are_mofe
likeiy'to exc%;e\inferést'nhen told orelly..épﬁe often~ueedytit1es;ére'

. N
v

the‘fairyltalefpicture books of the Swiss illuétratqr'Felix ﬁoffMan'anf'
: . ’ \ .

those of.Marcfgahrown,'the Little Tlm book by the Brltlsh writer-il-=

A
~ R . a

Yustrator Edward Ardlzzone, the Happx Lion ‘series by Louise Fatie and -
, oul cats . :

: cher,Duvor51n, Buttons by Tom Roblnson, atid the titles mentionegd in-
) _ R —_— C T . S S

the hibliography at the end. Since the,c#ildren in this age group are

usually learning to re~d, and $eem to prefer'presentéday stories for | .

o . . . . - . . i
B
\

: theig first reading experiencesg, I avoidednusing this type of sfory for, .
) L A 3 ‘ L ‘ : ' A i y :
storytelling or Picture Book Hpurs. R . : . . T
1 ! . . : A e .
o ] 1 * . . s : - R N
Here again, it is rare for the stories to-transcend Stage 4 of

4 S
. ;

'moral‘develqpment.lﬁore often fhan'not,.fhe_moral backgronnﬁ‘iséac- /.
& . - . o o ' . ”' . ’ . R

cepted as being entirely conventional, with large doses of Stage 1 (right .
makes might) and.Stage 2 (hedonism) carrying over frdm'the'earlier

stageé of histery, when they prooably were'the conventlonal morallty.

.-

Ab)ut the onlf references th. a ”hlgher order” are to be found in

the myths ang;legend?. Here, the young cbild is sometimes presented with -

_beings who iive(up't7 principlesetnaf are not expléinableiin ﬁbnventionaf

£ - [

-

terms., One'thinkk 1mmediate1y'of the legend of Johanenrz' as well as. .
some of the stories of the 014 Testament, and a few of those erz qlndm
"and Buddhist sources. So, more often than th, theé child‘probabiy iden~

tifies this "call to higher moral action" as a religious act, rather
) . . 3 o v' ‘. . . \‘ " o . . )
than as a social act. I do ngt wish to get int¢ discussion of religious

i
§

values at this time, so we'll have to 1dave thils point h/anging9 at least |

U et e e

¢ ' . B . rd




" for the mpmentz/// |

- - . B — T : . . . . r
. . '

° - " With the age grnup between nine and&tWelVe,'I hame'dsedralMSst Sl
: o . | . B . o T
exclusively the orally-tecld storfy, and, of course, have observed the

 reactions of many children who read stgries on theirxown at'this level.

, . ' In"reviewing the'stories I have used or recommended mqst frequently, i

have fogﬂd that,. w1thout a doubt there are a s1gn1f1cant number that

L

reflect the moral’ values ol Stgge 5 and 6 at_least in part. I'cahnot

_\' . & . .

say whether this’merel& rexlects my personal choices of;moral"values to

o

be emphas1zed ‘and emulated or whether it came about because I selected
67‘ ' . v .
! . 'stories that I. kneu woulﬂ bé\cngoyed by chllc?en of this age, and by

a
.

- . ‘happenstance,/some‘were permaated ‘with the values of'autonomous meral
, , - /so : at ; , g :
s . ! : ot - Yo . ) ’ / o
principles, i have only to think of such stories as|{¥The Seventh L
. [ . ' \ ! o : t :
B . \« N c
) Prihcess” bnyleanor “arjeon 4ud‘th° Ciinese tale'o{ ”Two»of Everything"

. ~ . -
~ v

as recorded’ oy Allce thchlek to reallze that they Are among the stcrles

R \
Y, \ .

. {
! Vo I have told most frcquently vo aldcr chlldren and aLults, and they

7

R : - - :
most decid%dly promote a postncnnventiOnal mnral,or@er.
K . o . v . . - |
S ’ . N C o '
v Reviewlng.objectively the comments of children in this age greup
‘ ! e ‘- v V ' ’ : ! » N ‘A . . | . I ~‘ . . '
about the books they thrmselves were reading,; T Wqud again have tn - o
concede that.t e great majority that gre iike and found satisfying are

- . o s
. . -

. . filled with conventional moraprity, aﬁd often eveh pre-conventional
I3 . N . . . . )

: - - o . . :
moralityw Only ‘in the hands of su<h skilled writers as E.B. Whlte and
. . Laura Ingalls Wilder do we have stéri;¥ that include characters who

respgnd tn moral values at ali six stag s; and lntimate to children

Coe

)

o

that.the "best" characters are those who| are past conVenticnal morality,

-, and'yet@do not undermine it. it'is'abtri\ute to the talent of such N .

Aruitoxt provided by Eic:
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R

g

writers that they can bring children tdran a%;reciation'of the{highegt
. o : ’ 1 . " . ' . s

j . . P . N
- 2
s ; E . St ) .

human values, while telling an engrossing story. Ther€ are very few
PR 1 ! '

L

writers, anywhere, who have. achieved this: o . . : R .
As.I,mentidned-earlier, in the past¢few years I ‘have added one oo
. ' ) . C . ) . . i . ) . 0 / . .

specific boal to the programs I have given\for phlldren, namely, S

) X ~
1 » ) ) s . . . / C— N

. To directly\pgdnt out the- likeness ‘and dlf—

LA SR ) : L . ° L.

| - fenences”in ch{ldren'everywhere,hand to

L - - i y\.. '.'; create a tolerenﬁe'for_di%fereneés,'far .
' 3 s : « . ~. . ..

g o {" o ' \\ ' : vamblgulty, and gor other points of v1ew.j.‘ ‘

a 1 .

' /
I have tr1ed out materials on some 10 OOO hildren in thls perloé and
K . . . [y -

,//nhave trained a number of other librarians and'teachers toﬂdo similar.

LA : B} Coe C. - ‘s - ¢ .
programs. Basically, the conclusions I have come to include the following:

+ .

"1.) It is better to introduce and explain outwardoﬂifferenees.-

with children under six, because they have almest no tolerance,for the

abstract, inner‘differenceé. For example < it is Dossible to read aleud

¢
A -

the nlcture story Shobhana, produced in Indla, and they w111 accept the

5 >

dress, the camel walklnq in the strects, the d1fferent sound1ng names,
. . \ . -
nften W1th few qucstsons, becausc they are.re?ssured by the homely fam:w ]

' . 3

11ar1ty of haV1ng to watch out in the streets\for traffic. Th1s is a

lesson very familiar to them,. and everything in“the book conspires to

"

reassure them that it may lool: very different, but children in Indja F

_ have'the same hard lesscns to ‘learn., Jhat'cannét (and.I firmly beiieve

o .

F N ¥ Y

qhnuldt nnt) be 1ﬁtroduced caley is the H;ndu slgnlflcance of tné cow

nd at the end. The ”surprlse” endlng will have quite'a different inner

meaning for the Ind1an ch11d anq for the, Western child, as it should L
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s ‘uave In my Vlew,ﬂitbwuuld ﬁe unwise to discuss‘ét'éll (with ¥he ' y
/ WF rn‘chlld'undér aqe 6). the sneglal 51§¥1fxoang'of'the cow and’ calfy
; . s g

S:Huhle':.s a quegtlom were dlxectly asked by sne of. the hhllaren.
S | . B » " : -2 .
. < é During the past'year I gelected Zﬁapicture story bgoks.ffoa cther

' I - . -
- . e . . . . ) .-

¢ A

. : countr}es. Tﬁéy~wéce/uséd throughéut'the'year with a group of three,
{ : ’ e '
\ - four, and flveryear -old. chlldren in a"pre- schoolccenter in Mllvauxee.

. v

e They were 1nterespersed with stories. that showed. thraughly Amerﬂkan and

¢ - . . . N - 7 s

Y . European sxtuatlons and fa ilies of all types._They were not 1§kroddb°d

. -

o O in any. special way, except'tp identify‘their place pf;originﬁ Almost A

- . \ O S

‘ v ’ o, L i : ‘
‘&1l of the stories wererell-liked by the. cﬂlldren,‘but the ones liked . v

v : o 1
’ [

.be:t of all were those in Whlch thp céntral charaéters dld thlngs that"

2 . . o . s
were thoroughlf/}emlllar tn yhgbchildren, even though the mannér'of o

. ® : f . ’ . . o ’

O?inq them mlght have heen- d;fferent For.eXamule, stories hdvihg’tq’do
N \ R ) ' ~ . . . 4 . " )~'

B ’ . . Voo [ . . «

. A Wlth eat;ng, with animal‘pets> with parentdl approval,or disapproval,

; S TN - . RS

(-
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with play among friends or brofhers and sistagrs = .all of these - situatirns
' Ll - ' . ) AR . v s : :

we:e'recognizgd¢éna”1iked b¥ the’children even though,the pictur%é’

RO ‘ (‘anmeti}n{es the cocabulary) contained clements’ com'oletely .mmm111ar='
{/’ - * In‘general, I have fqund these present-day stories set in other landf.t?I

[ :
« | °

. he more suécessful~than§the Uict%fe stories that¥sh0w histbric@l séttingsr
2. ) My f‘rst recomméndatlnn’ then, for any natlen trylng to
e ,—\\\ .
<. O establlsh a chlldrenfé literat efls to d@veloo'the local and national-. T
llterature, espec1a11y that based oﬁ\exlstlng oral sdurces, and then to -,

b ¢ - : ) ¢ . - o . Lt
o add to that, slmple’storles of the present,asy?\sgi”invthat country and
> o T ¢ T L . )

in other\,}‘QO'Untries,' hut dealing with un.i'VtJrs 1 themes. If it-proves to?
A e e T . B .o BN C '
T o ‘costly to translate and reprint such stories, copies of the original =
) . d jina )
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books should be 1mported and uqed wlth an oral translatlon. as iz fre- ©

-

quently done among the Scandlnav1an countrles. This llmlts such hoaks
7 . .

. f -l °
“to 1n;t1tutlonaluuse, w1ﬁh groupsvof children, but I am convinced"% at //
o T o S T . /
. some introdugtion %qffne wider world at large is necessary for all the
- .o ye . S v ' ’ ‘ ’ .
> . . vy . / . . __— o . . N )
B children in 7hi§/world,63ust as soon as they have~becpme reasohably - -

secure and agbured Of_the\dimensidns of their pwn'worid, - -
\{ _ Iy lieve these early -hooks, should avbid tdo mich of the histoe- ¢

a . . . ¢ . ' ]

r1cal as ects of storles”.be-ause of the unUSual ercentlon of. tlmo by .
p -5 p

. : the young child. Anlmalﬂstorles set - in no partlcular era or soggetv are v
AR good, but in my v1ew ﬁhey should then be 1ocally re 1llustrated.
te o | 33 ) For the chlldren aover six.but’ under n1ne, I remran conv1ncca ;::f 

‘ r, . N . 4 A
that the best &htroducthns to other pedples and their llterature are
5 : £ . T ’ a '
B the folk"taleq, the myths and. tne legendsg but they shoyld'ndi~be uscd to
/_.,vz\ - C o - .

n\ [

¥ /“_'. . the exclu51on-of allJpresent~day'stori@s. Somehow, we are going te have
. . to retraln our teachers, eVerywhere,'to become famil®ar with a wider
- [ ¢ © >
, —- : : S _
- - : varlety of thls tyne of world llterature because it s unlikelx that
Yoz, ’ ~ ¢ AN ’ ‘ A ) < )

WA o
enough parents and grandoarents W111 ever acqulre'tne kpowledge and ex-

[
r

&perbence’to 1ntroduce 1t to th01r chllﬂren° They are even giving'up.cnaw/
, - : T ' b
“ 1ntroduc1ng thelr'own“oral‘litera ure- in this way, to the present genera-
o . S / : o B . v
S “e » . , ) . _
\ , tipn of chiHdren. . - - . Co ‘_ : ¢

P > - . . - o . . . . B
s~ f—///;n my view, Wer%re'dealing with humankind's most ba51c need- far °

. . , ) )
) »‘éommunlcaglng with and exnlalﬁlng h1§ world when we *deal with the_fclk
-~ »
, R % - T e
e . N .

Cba es and myths that have surv1veﬁ a ldﬁg tlme. I can attest to the
. s

power ofvthese storlesp even for modern chidren. It is tnue that many of

i?:_ them are full of v1olende, and natlonallstlc feeling. However, I‘have. ;

N . o C . & .
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.. found quiteva number that deal with such basic needs-as food, shelter,
. . o ‘L /' . N . i

and dove, or that yiy to explain-physital‘phenomena in unmsual ways, .
and in these cases the more usual response is one of respect and wonder,

v'~o

,{‘ So, my recommendation 1s to ‘search for those folk tales, myths and

< . e -

‘iegends that best.exemplifyﬂﬁhe,human person S response to-the social,

e "‘u.~

natural and supernatural world as it has evolved in different parts o’

i Y4 % -

the_universe,'and to hone andyperfect these stories with constant

»
.

retelling‘and new illustrations. A few of my gersonal favorites‘are'
listed in the hibliography. Accompanying the use of;thesevshould}be~a”{'

.
—
B . 2

= . wide varietv of stories set in thé.presentﬁday“and dealing with the jovs

<

and sorrows, the eScapes and advéntures, .the humor and boredom, the usual

o and unusual in the lives‘of children everywhere.ﬁHowever, in most casen,

o ; y 1 ,
these stories shoulo not aim at 1ntroduc1ng high—minded values. Rather

fm

N . " . ‘ - . \

they should have as their princinle goals ‘to entertain and to satisfy~

N

‘ - ‘the curinsity of the ymung mind. The values in the stories sheuld be

A . ’\{" . R . ‘ »v
» *cnnsistgnt with the conventional values of the society to which they are

. B
.

'beinq\introdqced but they should be subt]y gtated, intrinsicallv pfeSent,

and a natural expression of the beliefs of the writer.,
- ] h) Finally, for children over nine, I recommend the'storics o¥f
vwfpresent day,'of’the historical nast, of fantasy world% and allegorical

v

situatious that ‘begin to intimate what might be called comig conscious- -2

=

g * . . 2.

@ - ~ ness or harmonious~qlobal uncerstanding. The characters inﬁthese stories

.

might well be opgrating at'the conventional moral stage, but?scme

sudden action 1lifts them‘beYOng their level and enables. them to show,

. - . » . a0

E . .
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‘or at least hint at. the universal principles_of_Jjustices recibrocity, -

and respect for humanjrighfs. I list a few that qualify, in my view,

' in”the bibliogrgghy. When:@e will have a suffi;éent huﬁbofvdf_such
stofies. weilfwritten and well-iliuStrafod5 ;nd when’Jést parents agd .

' teachers will useithem as’ the models for the heroes and horoines‘for the
young, and when}mégt filmi/and toleviéion'prqgrams'will use them‘?S thz

source'of'their story material, then, perhaps, wo might achie§e some

peace through shildren‘s literature. . N !

o~
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APPENDIX

The current edition of the Encyclopecia of Associations (E.M.Hale!

lists some 50 organizations and agencies in the U.S.? that are related to
. 4 .

peace or world 3rder. T would like to review quickly only thosc that

have na+1on-w1de pxograms %hat d1rect1y relate to peace educatlon “for

chlldren, or offer specific adV1ce on how to teach peace to chlldrg“..

Most of them aim their &nformatlon and. publlclty efforts at adults, but

th1s does not mean they do not w1sh to have chlldren affected by thel.'

w

work. ” ' o - ‘ :

1. . Another Mother for Peace Q. R A

/

.J. .407 N Mable DriYe' . e aniﬁ:{ - N - ‘, ;
Beverly Hills, Calif. 90210 °

- Mé;hership: 1és,ooo mothers and their;children. o

No flxed publlcatlons almed at chlldren but recommends hanj in

&

A
thelr newsletter-.urces parents to aétlvely teach‘peace t\ thezr

~

“ children. ' ' - . S
. v ) ’ : N . : . , :
2. ' -Association for Chiidhood Educatfon International, RGEIV'

3615 Wisconsin Aéeor NW T
Washingtnn, D;c. 20016 - A Lo A , r
Membershlp. approx. 50,000 educators, malnly 1nterested in early

/ 2

chlldhovd educatlon° - ‘ A S

ar

Puhllcatlons and programs related 10 peace educatlon. Chlldrcn and
A A}

War, complled by Norma R.. Law $.35 (contalns a blbllographj’

3. Center for War/Peace Studles . " . .

(W111 be - known as Centex for Global Eérspectlves in EdUCatlon as
e o ': ‘

of July, 1975) o o . . o v | .

218 E. 18th St.




New York, NY 10003

» . . v

No member hlp.,

v

Puhllcatlons and programs related to peace educatlon: ﬂumerous.

\teachlng units and 5hqrt dists,

4.) o Instltute fﬂr Jorld Ordcr

i

1140 Avcnue nf the Amerlcas

\\\ New York, NY 10036

No membersHip. C . , ﬂ
‘ ) ' : : I .
Publicatiéns and programs related to beaee education: Ways angd

means of teaching ahout world Qrder, pUbli@hedesevcralltimeé.a R

\\year; $2uOb annual;mailing fee }hr that end ofher'related m@to-

. rials.. , SR ’ oo® ‘ e
5.) Women'! S, InternatLonal Leanue for Peace and Freedom ™
. } a R ;t . . . . .
] " 1213 Race St ot . . o ) ©
LN ‘ 'I: O 4‘“'?, . . . / . . .
. Phxgadelphia, PA 19107 :

Membershlp. n-ot knwmu
- N - °
Puhllshtlons nnd programs rclated to neace educatlon.

»

Building,BLﬁcks.°ﬂr Peace (Pre- Schnﬂl & Klndergarten) $2.00,
. Peace Is In Our lands (urad@s 1- 6 ages 6-11) $5.00.

Learning Poare QGrlmes =12, ages.12—17) 33;00.

- Bach resnurce unit was cnmﬁiled by teachers who had tried out .
. 4 . 'S % 4 ,
fhe methods andfmatériais.

3

: k |
With the Jano Addgms Peace Foundatlon, they 301nt1y sponsor

‘ ) . o
All nf the;c Mbavo reno.mend any good chlldren s books and Other,\

.

materlals nn Lbez°uhaoct nf peace, when‘they find'out abQut thent,

18 W o




! a
‘ 7 . . _ .
In additéon, there aré quite a num

N

. , ,
her of. agen01es and organlzat*one that

promoto educat1>n for globél understandlng. These groups have a sllghtLy

/ - , @

dlfferent anprwach° Generally, they take the position- that says

the’ cendltlons vﬁ peace are that penples must have empathy for gthews

er

: that we realize tA

t

at’ the earth 1s an. 1nterlock1ng system of resmeces

. i

whlch must be shar d equally, that we recognlze the many’ degree° cf
. . ? ' ~ .
\ 1nterdependency that natlons and peoples already have in relatyon To s

‘I:;
each other. Before.we can teach about peace, then,

we must shcw clecrly

hnwrtohachleve.empathy for others, &nd how glohal 1nterdependéné wowks
L} A s h A . .

in some cases. Some of thelSpecial eduqatlon programSvthabkaim ﬁo

. . » \ A P ot N ":/
o this are: . :

1Q)‘African~Amerieah Institute , :
_ s  Schnol Services Program
| 833 Unifed Na&iéns Plaza
N . New York NY/10047_
- 23) , A51a Soclety N
,. -1 . %ducatiwn Program o . S u“:._;
s 112 E. §4th st L
New York, NY 10021

-

L 3.) : National Education Associafion

:l'
3 » :
e ui

; : T Interﬂatlondl Educatlon Denartment

. i .
. 1270 Avenue of Americas‘ =
> 'New York, NY-10020

¢
- . > ~I'
. - B

| ' '4.) Natlonal Cwunc1l for the Snc1al Studles
) 1201 16th Ste NW L . I N R

.Washingteh, D.C. 20036 =~ R \

7

scme of.
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Social Sciences Education Consortium, Inc,

855 Broadway ‘ g q; ' Ta ) /e

Boulder, Colarade 80302 A - :

© U.S. Committee for_ UNICEF | .

’S¢hbol.$ervices Department énﬂ fhe<Infnrmati3n

Center on Children's Cultures, g 1 L
. o ' . i “ . ‘» .
331 East 38th s,'t. . . . . ) ' " A . QG
. . T 8/ .
. , _— :
New Yofkn New York 10016 L.
UeSe Commigsion for UNESCO
Associated Schanls praoject i
, o
Dept. of State - ‘ ’
Washingtan, D.C. . e N
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